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Abstract: This study investigates the habits of using English on Facebook among fast-track English
major students at a Vietnamese university and examines the perceived effects on their language
proficiency and academic performance. Employing a mixed-methods design, quantitative data were
collected from 55 students through a structured questionnaire, while qualitative insights were
obtained via semi-structured interviews with 10 participants. The findings indicate that Facebook
functions as an informal digital learning environment that significantly supports vocabulary
acquisition, reading comprehension, and learner confidence. However, the platform demonstrates
limited effectiveness in improving speaking skills and formal academic writing. Additionally, the
overuse of informal language and exposure to non-standard forms present notable challenges. The
study concludes that while Facebook can serve as a valuable supplementary tool for language
learning, its effectiveness depends on learners’ awareness and pedagogical integration. Implications
for learners, educators, and curriculum designers are discussed.
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1. INTRODUCTION

In recent years, the rapid expansion of digital technologies has transformed language learning
environments worldwide. Social media platforms are no longer used solely for entertainment and
communication; they increasingly function as informal learning spaces where students interact with
authentic language materials and global online communities. In Vietnam, university students spend a
considerable amount of time on social networking sites, making these platforms highly influential in
shaping language learning habits.

Among various social media platforms, Facebook remains one of the most widely used in
Vietnamese higher education contexts despite the growing popularity of TikTok, Instagram, Reels, and
YouTube Shorts. Unlike short-video platforms that primarily emphasize entertainment and passive
viewing, Facebook combines multiple functions such as academic groups, long-form posts, Messenger
communication, comment interaction, and content sharing. These features enable learners to engage
with English through both social interaction and educational participation. In addition, many university
classes, student communities, and English-learning groups in Vietnam still rely heavily on Facebook for
communication and academic exchange.

Although previous studies have explored social media and English learning among Vietnamese
students, limited research has specifically focused on fast-track English major students. Existing
Vietnamese studies mainly investigate general university students or focus only on vocabulary and
writing development. Furthermore, little attention has been paid to the imbalance between receptive and
productive language skills in social-media-based learning.

Therefore, this study aims to address these gaps by examining the habits of using English on
Facebook among fast-track English major students and analyzing how such usage influences their
perceived language proficiency.

The study addresses the following research questions:

- How frequently and in what ways do fast-track English major students use English on Facebook?
What effects do students perceive Facebook usage to have on their English language proficiency?

- What challenges do students encounter when using English on Facebook?

- How can Facebook be utilized more effectively to support English language learning?
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2. RESEARCH CONTENT

2.1. Literature Review
2.1.1. Theoretical Framework

This study is grounded in several theoretical frameworks related to language acquisition and digital
learning environments.

First, Sociocultural Theory (Vygotsky, 1978) emphasizes the role of social interaction in language
development. Learning occurs through participation in socially mediated activities, and Facebook
provides opportunities for interaction through commenting, messaging, and participation in online
communities.

Second, Krashen’s (1985) Input Hypothesis highlights the importance of comprehensible input in
second language acquisition. Facebook exposes learners to authentic English materials in the form of
videos, articles, comments, memes, and discussions, thereby increasing incidental language exposure.

Third, Interactionist Theory (Long, 1996) emphasizes negotiation of meaning and interaction as
crucial components of language development. Facebook allows learners to communicate with peers and
international users, potentially supporting communicative competence.

Finally, principles of Communicative Language Teaching (CLT) support authentic communication
in meaningful contexts. Social media platforms naturally create communicative environments where
students can use English for real purposes rather than artificial classroom exercises.

2.1.2. Previous Studies

Previous international studies have demonstrated that Facebook can support vocabulary
acquisition, learner motivation, and engagement in English learning (Kabilan et al., 2010; Shih, 2011).
Social media has also been associated with increased learner autonomy and collaborative learning
opportunities.

In Vietnam, Le (2020) found that Facebook contributed positively to vocabulary acquisition among
EFL learners. Nguyen (2021) examined the sociolinguistic aspects of English use on Facebook and
emphasized identity construction and online communication practices among Vietnamese university
students. Similarly, Thao and Huong (2022) reported that social media supported students’ English
writing development but also encouraged the overuse of informal language. Tran (2023) highlighted the
role of Facebook in improving communication confidence among Vietnamese learners.

However, the present study differs from previous Vietnamese research in three important ways.
First, it focuses specifically on fast-track English major students, a group that faces higher academic
expectations and intensive language training. Second, the study investigates both benefits and challenges
associated with Facebook use rather than focusing on only one language skill. Third, it examines the
imbalance between receptive and productive language use in social-media-based learning.

Despite growing research on digital learning, limited studies have explored how intensive English-
program students in Vietnam utilize Facebook as an informal learning environment. This gap justifies
the need for further investigation.

2.2. Methodology
2.2.1. Research Design

This study employed a mixed-methods approach combining quantitative and qualitative data
collection. The integration of both methods allowed the researchers to obtain broader statistical patterns
as well as deeper insights into learners’ experiences and perceptions.

2.2.2. Participants

The participants consisted of 55 students enrolled in fast-track English major programs (K44 and
K45 cohorts) at the School of Foreign Languages, Thai Nguyen University. Additionally, 10 fourth-year
students participated in semi-structured interviews.

Purposive sampling was used because all participants needed to satisfy two criteria:



They were enrolled in fast-track English major programs.

They regularly used Facebook and had prior experience using English on the platform.

Although the sample size is relatively modest, the selected participants represent students with
intensive English-learning backgrounds and extensive exposure to digital learning environments.
2.2.3. Data Collection Instruments

Data were collected through a structured questionnaire and semi-structured interviews.

The questionnaire consisted of 28 items divided into four sections:

Frequency of Facebook use

Types of English-learning activities

Perceived effects on language skills

Challenges and attitudes toward English usage on Facebook

Most questionnaire items employed a five-point Likert scale ranging from “strongly disagree” to
“strongly agree.” Examples of questionnaire items include:

“I often read English posts on Facebook.”

“Using Facebook helps me improve my English vocabulary.”

“I feel nervous when posting in English publicly.”

Before the official survey, a pilot study involving 15 students was conducted to improve clarity and
reliability. The questionnaire achieved a Cronbach’s Alpha coefficient of 0.84, indicating acceptable
internal consistency.

The semi-structured interviews explored students’ motivations, learning experiences, and
challenges in greater depth. Each interview lasted approximately 20—30 minutes and was conducted in
Vietnamese to ensure participant comfort and accuracy of responses.

2.2.4. Data Collection Procedure

The questionnaire was distributed online through Google Forms over a two-week period.
Participation was voluntary, and confidentiality was guaranteed.

Interview participants were selected based on their willingness to participate and their active use of
English on Facebook. All interviews were audio-recorded with participant consent and later transcribed
for analysis.

2.2.5. Data Analysis

Quantitative data were analyzed using descriptive statistics, including frequencies, percentages, and
mean scores. In addition, correlation analysis was used to examine relationships between English usage
frequency and perceived language improvement.

Qualitative data were analyzed using thematic analysis following Braun and Clarke’s (2006)
framework. The researchers conducted coding in several stages:

Familiarization with interview transcripts

Initial coding of recurring ideas

Identification of themes and subthemes

Review and refinement of themes

To enhance reliability, representative participant quotations were included to support thematic
interpretation.

2.3. Findings
2.3.1. Frequency and Patterns of English Use on Facebook

The findings indicate that Facebook is deeply embedded in students’ daily routines as both a social
and linguistic environment. A substantial proportion of participants (78%) reported using English on
Facebook on a daily basis, suggesting that exposure to English through social media is frequent and
sustained. However, the nature of this engagement varies significantly.
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Most participants demonstrated a preference for receptive activities, such as reading English posts
(86.7%) and watching English-language videos (77.8%). These activities require relatively low
cognitive effort and allow students to absorb language passively. In contrast, productive activities—
such as writing status updates (66.7%) or commenting in English (35.6%)—were less frequent,
indicating a gap between exposure and active language production.

Messenger communication in English represented the least common activity (22.2%). Interview
responses suggest several explanations for this pattern. First, students reported feeling anxious about
making grammatical mistakes during real-time interaction. Second, many students perceived Messenger
primarily as a tool for maintaining personal relationships rather than practicing English. Third,
asynchronous activities such as reading posts allow learners more time to process language and avoid
immediate pressure.

One participant explained:

“I usually read English posts and watch videos because it feels comfortable. But chatting in English
makes me nervous because I am afraid of making mistakes.”

These findings suggest that students prefer low-risk language engagement where comprehension is
prioritized over spontaneous production.

2.3.2. Perceived Effects on Language Skills

The results demonstrate that Facebook usage has differential impacts across language skills. The
most significant improvement was observed in vocabulary acquisition (88.9%), followed by listening
skills (86.7%), which can be attributed to frequent exposure to multimedia content such as videos, reels,
and live streams.

Moderate improvements were reported in writing (57.8%) and reading comprehension (51.1%),
suggesting that while Facebook provides opportunities for engagement with written language, these
interactions are often informal and lack depth. The most limited improvement was found in speaking
skills (13.3%), reflecting the platform’s limited support for real-time verbal interaction.

Correlation analysis revealed a moderate positive relationship (r = 0.48) between frequency of
English exposure on Facebook and students’ self-reported vocabulary improvement. However, no strong
relationship was identified between Facebook use and speaking development.

These findings indicate that Facebook functions primarily as a receptive-input environment, where
learners benefit from exposure rather than structured practice. The imbalance between receptive and
productive skill development suggests that informal digital learning alone is insufficient for
comprehensive language acquisition.

2.3.3. Motivations for Using English on Facebook

The data reveal that students are not passive users of English on Facebook but demonstrate a degree
of intentionality. A large majority (92%) reported using English to improve their language skills,
indicating awareness of the platform’s educational potential.

Additionally, habitual use emerged as a key factor, suggesting that English usage has become
integrated into students’ daily digital practices. Communication with international users also serves as
a strong motivator, reinforcing the role of Facebook as a global communication platform that facilitates
authentic language use.

However, motivations related to identity construction (e.g., appearing professional or fashionable)
were relatively weak. This implies that students’ engagement with English is primarily functional and
instrumental, rather than symbolic.

2.3.4. Challenges and Constraints

Despite the benefits, several challenges were identified. A major concern is the transfer of informal
language into academic contexts, reported by 71.1% of participants. This indicates that frequent
exposure to slang, abbreviations, and non-standard grammar may influence students’ formal writing.



Another key challenge is psychological barriers, particularly the fear of making mistakes in public.
Many participants expressed reluctance to post in English due to concerns about negative evaluation,
which limits opportunities for active language use.

One interviewee stated:

“I often check grammar many times before posting in English because I worry that other people
may judge my mistakes.”

Furthermore, the lack of structured feedback on Facebook restricts learning effectiveness. Unlike
formal classroom environments, social media interactions rarely provide corrective input, which is
essential for developing accuracy. Additionally, the presence of distractions reduces learners’ ability to
engage in sustained, focused learning.

2.4. Discussion

The findings of this study provide important insights into the role of Facebook as an informal
language learning environment and can be interpreted through established theoretical frameworks.

First, the high frequency of English exposure supports Krashen’s (1985) Input Hypothesis, which
emphasizes the importance of comprehensible input in language acquisition. Facebook offers a
continuous stream of authentic input, enabling incidental learning. However, the predominance of
passive activities suggests that input alone does not guarantee balanced skill development.

Second, from a sociocultural perspective (Vygotsky, 1978), Facebook facilitates learning through
social interaction. Students engage with peers, communities, and global users, which can enhance their
communicative competence. Nevertheless, the limited use of interactive features such as commenting
and messaging indicates that the potential for collaborative learning is not fully realized.

The relatively low use of Messenger communication can be explained by several factors. Real-time
interaction requires immediate language production, which increases anxiety and cognitive pressure. In
addition, students tend to associate Messenger with personal communication rather than academic
practice. These findings align with Tran (2023), who observed that Vietnamese learners often
demonstrate greater confidence in passive digital interaction than in spontaneous communication.

Third, the findings align with the Interactionist Theory (Long, 1996), which highlights the
importance of negotiation of meaning in language development. The relatively low engagement in real-
time communication suggests that students miss opportunities for feedback and interaction, which are
critical for developing accuracy and fluency.

The findings further correspond with Thao and Huong (2022), who reported that social media
exposure may negatively influence academic writing through overreliance on informal language forms.
The present study extends this argument by showing that 71.1% of fast-track students are concerned
about informal language transfer despite their relatively advanced proficiency.

A significant contribution of this study lies in highlighting the dual role of Facebook. On the one
hand, it increases learner autonomy, motivation, and authentic language exposure. On the other hand, it
creates challenges related to distraction, informal language habits, and limited feedback mechanisms.

These findings suggest that informal learning environments alone are insufficient for balanced
language development. Pedagogical integration is therefore necessary to help students transfer digital
language experiences into academic contexts more effectively.

3. CONCLUSION

This study investigated the habits of using English on Facebook among fast-track English major
students and examined the perceived effects of such usage on language proficiency.

The findings demonstrate that Facebook functions as a valuable informal learning environment that
supports vocabulary acquisition, listening exposure, reading comprehension, and learner confidence.
However, its contribution to speaking skills and academic writing remains limited.

The study also reveals a significant imbalance between receptive and productive language
activities. Students consume English content far more frequently than they actively produce language.
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In addition, concerns regarding informal language transfer and lack of corrective feedback remain
important challenges.

Overall, Facebook should be considered a supplementary learning resource rather than a
replacement for formal language education. Its effectiveness depends largely on learners’ awareness,
self-regulation, and pedagogical guidance.

Future studies should employ larger sample sizes, include comparative analysis across multiple
social media platforms such as TikTok and Instagram, and investigate long-term effects of digital
language learning on academic performance.

Implications and Recommendations

For Students

Students should engage more actively and critically with English content on Facebook, focusing
on accuracy as well as fluency.

For Educators

Teachers are encouraged to integrate social media into instructional practices, such as assigning
tasks that involve online interaction and reflection.

For Institutions

Educational institutions should promote digital literacy and provide guidance on the effective use
of social media for academic purposes.
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VIEC S’ DUNG TIENG ANH TREN FACEBOOK CUA SINH VIEN CHUONG TRINH CHAT
LUONG CAO NGANH NGON NGO’ ANH TAI VIET NAM: THOI QUEN VA TAC PONG PEN NANG
LUC NGON NGO

Phi Thi Mii, Nguyén Thi Quynh Chi

Tém tét: Nghién ctru ndy nham khao sét thoi quen st dung tiéng Anh trén nén tdng Facebook ctia sinh
vién chwong trinh chét luong cao nganh Ngén ngi¥ Anh tai mét truong dai hoc & Viét Nam, déng thoi
phén tich nhitng tac dong duwroc nhén thirc ctia hoat déng nay déi véi nédng luc ngbn ngiv va két qua
hoc tép ctia ngudi hoc.Nghién ciru duoc trién khai theo phurong phép hén hop, trong dé di liéu dinh
lwong duoc thu thap tir 55 sinh vién théng qua béng héi c¢é cau tric, két hop véi dir liéu dinh tinh thu
duoc tir cac cudc phdng vén ban céu triic véi 10 ngudi tham gia. Két qué nghién ctru cho thdy Facebook
c6 thé duoc xem nhw mét méi truong hoc tap sb khong chinh thire, gép phan dang ké vao viéc phat
trién vén tir vung, kha ndng doc hiéu, ciing nhwr ndng cao murc dé tw tin trong viéc str dung tiéng Anh
ctia nguoi hoc. Tuy nhién, nén tadng nay bdc 16 nhitng han ché nhét dinh trong viéc céi thién ky ndng
néi va nang lurc viét hoc thuat mang tinh chuén murc. Bén canh dé, xu huéng lam dung ngén ngir khéng
trang trong va viéc tiép xtic thudng xuyén véi cac dang ngén ngir khéng chuén ciing dat ra nhiing thach
thire dang lwu y déi véi qua trinh hoc tap ngén ngi¥. Ttr nhitng két qua dat duoc, nghién ctru di dén két
luan réng, médc dui Facebook co thé déng vai tré nhw mét céng cu hé tro hitu ich trong viéc hoc tiéng
Anh, hiéu qua cta né phu thuéc dang ké vao murc dé nhén thirc clia ngudi hoc ciing nhw suw tich hop
¢6 dinh huéng trong hoat déng gidng day. Trén co sé d6, nghién ctru dé xuat mét sé ham y doi véi
nguoi hoc, gidng vién va cac nha thiét ké chuwong trinh dao tao.

Tir khéa: Facebook; hoc tiéng Anh; hoc tdp khéng chinh thirc; mang x& hoi: sinh vién Viét Nam;
néng lwc ngbn ngly

(Ngay Toa soan nhén duoc bai: 03-4-2026; ngay phan bién danh gia: 23-4-2026; ngay chap nhén
dang: 12-5-2026)



